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Abstract:

This systematic literature review examines the transformational incorporation of generative Artificial
Intelligence (Al) and Large Language Models (LLMs) in English as a Foreign Language (EFL) instruction. The
domain of language education is undergoing a radical transformation, shifting from conventional Computer-
Assisted Language Learning (CALL) to highly individualised, dialogic Al settings, which affects student learning
processes as well as teacher roles. This review synthesises empirical studies published between 2016 and 2026
based on the Technological Pedagogical Content Knowledge (TPACK) framework to assess the influence of Al

on language acquisition, academic writing and student motivation. Results indicate that LLMs act as powerful,
adaptive scaffolding devices that lower learners’ emotive filters and shift the drafting process to higher-order
critical thinking. However, the analysis also highlights an important lack of preparation on the part of educators.
Basic digital competency is on the rise worldwide, but teachers often lack the Technological Pedagogical
Knowledge (TPK) necessary for avoiding cognitive outsourcing and the ethical use of Al. The study indicates
that institutions need to focus on complete Al literacy policies, restructure process-oriented assessments, and
make significant investments in focused professional development. The future of English instruction hinges not
on passive Al adoption but on structured human-AlI collaboration.

Keywords: Large Language Models, English Language Teaching (ELT), TPACK Framework, Artificial

Intelligence in Education.

Introduction:

The global landscape of education is currently experiencing a massive transformation driven by the
proliferation of Artificial Intelligence (Al) and generative Large Language Models (LLMs). Within the domain
of English language education, these technologies have evolved from supplementary tools into essential
pedagogical drivers. This systematic literature review investigates how modern digital tools impact pedagogical
strategies, learner outcomes, and the structural readiness of educators to adapt to Al-enhanced environments
(Almufarreh et al., 2025; Tlili et al., 2023). For years, technology in language learning was largely framed around
Computer-Assisted Language Learning (CALL) and mobile-assisted platforms aimed at improving digital literacy
and expanding access (Alakrash & Razak, 2021; Cao et al., 2023). However, the introduction of conversational
Al and generative models has initiated a shift toward hyper-personalized, dialogic learning environments.

These tools allow for interactive, student-centered pipelines that mimic human-like conversational
scaffolding, offering dynamic support for early adolescents and higher-education students alike (Hu et al., 2024;
Xu & Xiong, 2026). The integration of technology within English as a Foreign Language (EFL) contexts is no
longer an optional innovation but a baseline requirement for contemporary instruction (An et al., 2022; Aleksieva
et al., 2025). Modern language instruction demands active learning, critical thinking, and structured inquiry—all
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of which can be heavily augmented by conversational design choices, such as Socratic and narrative Al prompting
(Chen et al., 2025; Xie et al., 2025). Furthermore, aligning LLMs with project-based and action-embedded
pedagogy provides a vital bridge between theoretical language acquisition and practical application (Zhang &
Zhang, 2024).

Despite the widespread availability of generative Al, significant gaps remain regarding policy
frameworks, ethical integration, and multidimensional determinants of Al acceptance among both educators and
students (Chan, 2023; Dahri et al., 2024). Studies frequently highlight disparate levels of digital competency and
varying technological divides (Gong et al., 2025; Wang, 2025). A comprehensive synthesis is necessary to bridge
the gap between students' self-regulated engagement and the structural readiness of teachers to guide that
engagement productively.

Theoretical Framework:

The theoretical basis of this review is derived from the so called Technological Pedagogical Content
Knowledge (TPACK) paradigm first developed by Mishra and Koehler (2006). TPACK paradigm indicates that
the use of technology in the classroom is not just the integration of digital tools to an existing curriculum.
Therefore, a deep, intersecting, and highly contextualised grasp of three important domains is required:
Technological Knowledge (TK), Pedagogical Knowledge (PK), and Content Knowledge (CK) (Adipat, 2021;
Bager et al., 2016). In contemporary EFL/ESL teaching these areas overlap in very complicated ways:

1. Pedagogical Content Knowledge (PCK): Knowledge of how to teach English specifically e.g. using
communicative language teaching (CLT) to explain complicated grammar or phonetics.

2. Technological Content Knowledge (TCK): Understanding the relationship between technology and
English, such as how LLMs parse natural language, or how automated writing evaluation (AWE) systems
detect grammatical problems.

3. Technological Pedagogical Knowledge (TPK): The capacity to identify the appropriate technology tools
to assist specific pedagogical tactics, such as the use of Al-driven conversational agents to lower a
student’s emotive filter during speaking practice.

The goal for educators is the synthesis of all three of the TPACK. In EFL contexts, TPACK is a vital
measure of pre-service and in-service teachers’ readiness to integrate 21st-century digital skills and multimodal
literacies into their classrooms (Loi, 2021; Tseng & Lin, 2025). In this paper, the framework is used to examine
how educators navigate the cognitive and administrative transition from traditional static digital tools to
autonomous generative Al models. Without high TPACK, teachers risk letting technology dictate the curriculum,
instead of employing technology to support stated pedagogical goals.

Research Question

How do emerging digital technologies and Large Language Models (LLMs) influence pedagogical
strategies, educator readiness (TPACK), and student learning outcomes in English language education?

Research Objectives
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1. To evaluate the impact of LLMs and generative Al on EFL students' language acquisition, academic
writing processes, and overall motivation.

2. To assess English language teachers' technological pedagogical content knowledge (TPACK) and their
behavioral intention or readiness to integrate these emerging digital tools into their classrooms.

3. To identify the pedagogical benefits, such as enhanced critical thinking, alongside the ethical challenges
of using conversational Al and digital environments in English language instruction.

Research Methodology

The present analysis is carried out using a Systematic Literature Review (SLR) technique, which aims to
produce a complete, unbiased and replicable synthesis of the extant empirical research. Systematic reviews are a
very rigorous methodological technique, going beyond typical narrative reviews by using specific, established
criteria to discover, appraise and synthesise literature (Gough, Oliver, & Thomas, 2017). Methodological Design
and Search Strategy The present review was conducted according to the Preferred Reporting Items for Systematic
Reviews and Meta-Analyses (PRISMA) protocol and based on the standards of qualitative and systematic
research methodologies (Flick, 2018). This provides a clear audit trail of how the data was obtained and assessed.
We conducted a thorough search of electronic databases such as Scopus, Web of Science, ERIC and Google
Scholar to identify peer-reviewed research published between 2016 and 2026. This period includes the
stabilisation of the TPACK framework in contemporary literature and the explosive mainstreaming of generative
Al in education. The search method was based on a combination of boolean operators and specific keywords:
(("Large Language Models" OR "Generative AI" OR "Chat-GPT" OR "Digital Competency") AND ("English
Pedagogy" OR "EFL" OR "ESL" OR "Language Acquisition") AND ("TPACK" OR "Teacher Readiness").
Inclusion, exclusion and quality appraisal In order to preserve the rigour methodological scholars refer to (Flick,
2018), we delineated unambiguous inclusion and exclusion criteria. Studies were peer reviewed, authored in
English, featured empirical data (quantitative, qualitative or mixed methods) and were focused directly on English
language instruction or the technological competence of EFL instructors. We omitted opinion pieces, theoretical
papers without data, and research that focused solely on hard STEM disciplines without a linguistic component.
The selected literature is centred on human-LLM interaction design, cognitive performance measurements, and
empirical evaluations of Al as a teaching partner (De Paula Cypriano De Souza et al., 2026; Furqon & Chang,
2025; Romero et al., 2025). Data extraction additionally included contextual characteristics such as the medium
of instruction and global, multicultural citizenship perspectives in EFL to create a diversified, worldwide sample
(Fang & Baker, 2018; Hennebry & Gao, 2018).

Thematic Analysis and Discussion:

Theme 1: Impact of Generative Al on Learner Engagement and Motivation: Emerging data suggests
considerable potential for large language models (LLMs) to assist with English language learning, particularly to
improve academic writing skills. They’re not only text generators. They also can deliver personalised,
contextualised feedback throughout the writing process. This guide is designed to help students organise and
improve the flow of their writing. However, other research warns that students may have trouble applying these
scaffolded abilities to independent writing contexts when the Al support is not present (Borchers et al., 2026;
Myung et al., 2025).
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Writing help has been connected with improved student motivation, engagement and academic self-
efficacy for generative Al. Conversational Al systems offer low-anxiety learning settings that promote
experimentation and ongoing practice, hence improving students’ motivation to engage in language-learning
activities (Chiu et al., 2023; Li et al., 2025). The availability of this technology encourages independent and
mobile learning, giving students the opportunity to request aid when needed, and to modify the level of support
by Al according to their unique learning goals and academic duties (Hossain, 2026; Pan & Chen, 2021).

Theme 2: Teachers’ Digital Competency, Readiness and TPACK: High enthusiasm among pupils but
instructor preparation is highly variable. Although many teachers see the need for digital classrooms and mobile-
assisted projects, real behavioural intention to use Al is often less than basic digital competency (Alieto et al.,
2024; Lu et al., 2025). The research points to an ongoing requirement for the development of teachers’
pedagogical attitudes towards Al. For a successful implementation, it is necessary that the educators change their
self-efficacy beliefs from passive content deliverers to facilitators of Al-assisted, process-oriented communication
(Meirovitz et al., 2022; Metzner et al., 2025).

Theme 3: Balancing benefits and cognitive and ethical challenges: However, generative Al also brings about
unique ethical tensions even while it offers exceptional dialogic social learning capabilities and cognitive
advances (Essel et al., 2023; Shahzad et al., 2024)Al-augmented “copilot” systems can provide lesson plan ideas
and feedback that are comparable to those of human specialists, but require continual human oversight to ensure
reliability and academic integrity (Dennison et al., 2025; Nygren et al., 2025). Finally, the integration of these
technologies should be based on critical pedagogy, such that Al optimisation promotes mental health, inclusivity,
and transparent educational goals across different populations (Zaimoglu & Dagtas, 2025; Zhang, 2025).

Major Findings

1. LLMs transform the iterative drafting process of EFL learners by delivering adaptive, real-time feedback,
shifting the focus from grammatical mechanics to higher-order cognitive organization.

2. TPACK Gaps: Noticeable gaps in the readiness of educators. worldwide technological knowledge (TK) is
slowly expanding. But the ability to successfully use Al into targeted language instruction, or
technological pedagogical knowledge (TPK) requires much targeted professional development.

3. Engagement vs. Reliance: The students were more motivated and less anxious while using Al technologies
to learn languages. However, without clear “reliance negotiation frameworks” set by teachers, pupils' risk
cognitive outsourcing and procedural over-dependence on the Al

Educational Implications:

The findings of this systematic review provide key, actionable implications for stakeholders at all levels
of education. Curriculum Design and Policy: It is no longer possible for educational institutions to simply ban or
ignore generative Al. Al Literacy must become a core ability in the curriculum alongside traditional language
abilities. Policies should move away from punitive measures around Al use to constructive guidance that teaches
students how to prompt responsibly and cite Al help publicly. Teacher Training and Professional Development:
Pre-service and in-service training has to move away from generic “software tutorials” to the intersections of
TPACK only. Teachers require hands-on seminars that explain how to employ Al as a co-teacher, such as
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leveraging LLMs to rapidly tailor reading materials for mixed-proficiency classrooms or creating dynamic
scaffolds for Socratic discourse in speaking assignments. Assessment Redesign In an era of Al, take-home essays
and product-based tasks are increasingly vulnerable to academic dishonesty. Language testing has to be more
process oriented. Portfolio-based marking, collaborative in-class writing workshops, and live oral defense of
written work will guarantee that students are internalising language structures rather than outsourcing their
intellect to a machine.

Conclusion

The use of modern technology and Large Language Models (LLMs) signifies a watershed point in English
language instruction. The systematic literature review shows that when rightly used, these advanced tools have
the potential to democratise language acquisition. They provide hyper-personalized, 24/7 conversational
scaffolding that greatly reduces learner fear, enhances intrinsic motivation, and guides the academic writing
process for higher-order critical thinking. But the degree to which these benefits are achieved depends very much
on the structural preparation of the educators who are to employ them. The literature seems to suggest that today’s
teachers are critically lacking in Technological Pedagogical Content Knowledge (TPACK). Basic digital literacy
is developing faster than the educational capacity to deal with the ethical dilemmas, algorithmic biases and
dangers of student cognitive reliance. Ultimately, technology cannot substitute for the nuanced, culturally
appropriate direction of a human educator. The future of English Language Teaching is not an Al takeover; it is
human-AlI partnership. For institutions to effectively educate EFL learners for a digitalised global context,
attention needs to be paid to holistic Al policy structures, to rethinking assessment models to reward process
rather than product, and critically, to increasing their teachers’ pedagogical capacity building.

References

Adipat, S. (2021). Developing Technological Pedagogical Content Knowledge (TPACK) through Technology-
Enhanced Content and Language-Integrated Learning (T-CLIL) Instruction. Education and Information
Technologies, 26, 6461-6477. https://doi.org/10.1007/s10639-021-10648-3

Alakrash, H. M., & Razak, N. A. (2021). Technology-Based Language Learning: Investigation of Digital
Technology and Digital Literacy. Sustainability. https://doi.org/10.3390/sul132112304

Aleksieva, L. K., Racheva, V., & Peytcheva-Forsyth, R. (2025). Talking Tech, Teaching with Tech: How Primary
Teachers Implement  Digital  Technologies in  Practice. Informatics, 12, 99.
https://doi.org/10.3390/informatics 12030099

Alieto, E. O., Abequibel-Encarnacion, B., Estigoy, E. B., Balasa, K. A., Eijansantos, A. M., & Torres-
Toukoumidis, A. (2024). Teaching inside a digital classroom: A quantitative analysis of attitude,

technological competence and access among teachers across subject disciplines. Heliyon, 10.
https://doi.org/10.1016/j.heliyon.2024.e24282

Almufarreh, A., Ahmad, A., Arshad, M., Choo, W. O., & Elechi, R. (2025). Ethical implications of ChatGPT and
other large language models in academia. Frontiers in Artificial Intelligence, 8.
https://doi.org/10.3389/frai.2025.1615761

DOI Number: 10.5281/zen0do.21359537 E-Mail: adeduxian@gmail.com Website: www.educarepublication.com 589




AD EDUXIAN JOURNAL

A Quarterly Multidisciplinary Blind Peer Reviewed & Refereed Online International Journal
Google Scholar Indexing PIF: 1.048(I120R), 3.125 (IIFS) & 3.8(SJIF)

Vol (3), Issue (2), April-June 2026 ISSN: 3048-7951

An, X., Chai, C,, Li, Y., Zhou, Y., Shen, X., Zheng, C., & Chen, M. (2022). Modeling English teachers’ behavioral
intention to use artificial intelligence in middle schools. Education and Information Technologies, 28,
5187-5208. https://doi.org/10.1007/s10639-022-11286-z

Bager, D., Kopcha, T., & Ozden, M. (2016). Developing a technological pedagogical content knowledge (TPACK)
assessment for preservice teachers learning to teach English as a foreign language. Computer Assisted
Language Learning, 29, 749-764. https://doi.org/10.1080/09588221.2015.1047456

Borchers, C., Rodrigues, L., Costa, N., Xavier, C., & Mello, R. (2026). Understanding Teacher Revisions of Large
Language Model-Generated Feedback. ArXiv, abs/2603.27806.
https://doi.org/10.48550/arxiv.2603.27806

Cao, J., Bhuvaneswari, G., Arumugam, T., & R, A. B. (2023). The digital edge: examining the relationship
between digital competency and language learning outcomes. Frontiers in Psychology, 14.
https://doi.org/10.3389/fpsyg.2023.1187909

Chan, C. (2023). A comprehensive Al policy education framework for university teaching and learning.
International Journal of Educational Technology in Higher Education, 20. https://doi.org/10.1186/s41239-
023-00408-3

Chen, S., Molnar, I., Li, P., Acunin, A., Hua, T., Ambrose, A., Chawla, N. V., & Metoyer, R. (2025). Exploring
Conversational Design Choices in LLMs for Pedagogical Purposes: Socratic and Narrative Approaches

for Improving Instructor's Teaching Practice. ArXiv, abs/2509.12107.
https://doi.org/10.48550/arxiv.2509.12107

Chiu, T. K. F., Moorhouse, B. L., Chai, C., & Ismailov, M. (2023). Teacher support and student motivation to
learn with Artificial Intelligence (AI) based chatbot. Interactive Learning Environments, 32, 3240-3256.
https://doi.org/10.1080/10494820.2023.2172044

Dahri, N. A., Yahaya, N., Al-Rahmi, W., Aldraiweesh, A., Alturki, U. T., Almutairy, S., Shutaleva, A., & Soomro,
R. (2024). Extended TAM based acceptance of Al-Powered ChatGPT for supporting metacognitive self-

regulated learning in education: A mixed-methods study. Heliyon, 10.
https://doi.org/10.1016/j.heliyon.2024.e29317

De Paula Cypriano De Souza, T., Mehta, S., Uema, M. A., Paula, L. B. D., & Isotani, S. (2026). Can Al be a
Teaching Partner? Evaluating ChatGPT, Gemini, and DeepSeek across Three Teaching Strategies. ArXiv,
abs/2603.26673. https://doi.org/10.48550/arxiv.2603.26673

Dennison, D. V., Ahtisham, B., Chourasia, K., Arora, N., Singh, R., Kizilcec, R. F., Nambi, A., Ganu, T., &
Vashistha, A. (2025). Shiksha Copilot: Teacher-Al Collaboration for Curating and Customizing Lesson
Plans in Low-Resource Schools CSCWO038. Proceedings of the ACM on Human-Computer Interaction.
https://doi.org/10.1145/3788074

DOI Number: 10.5281/zen0do.21359537 E-Mail: adeduxian@gmail.com Website: www.educarepublication.com 590




AD EDUXIAN JOURNAL

A Quarterly Multidisciplinary Blind Peer Reviewed & Refereed Online International Journal
Google Scholar Indexing PIF: 1.048(I120R), 3.125 (IIFS) & 3.8(SJIF)

Vol (3), Issue (2), April-June 2026 ISSN: 3048-7951

Essel, H. B., Vlachopoulos, D., Essuman, A. B., & Amankwa, J. O. (2023). ChatGPT effects on cognitive skills
of undergraduate students: Receiving instant responses from Al-based conversational large language
models (LLMs). Comput. Educ. Artif. Intell., 6, 100198. https://doi.org/10.1016/j.caeai.2023.100198

Fang, F., & Baker, W. (2018). ‘A more inclusive mind towards the world’: English language teaching and study
abroad in China from intercultural citizenship and English as a lingua franca perspectives. Language
Teaching Research, 22, 608-624. https://doi.org/10.1177/1362168817718574

Flick, U. (2018). An introduction to qualitative research (6th ed.). SAGE Publications.

Furqon, E. N., & Chang, C.-K. (2025). Evaluating Cognitive Performance Through Prompt-Based Methods Using
LLM in Education. 2025 IEEE International Conference on Advanced Learning Technologies (ICALT),
209-211. https://doi.org/10.1109/icalt64023.2025.00065

Gong, Y., Xu, C., Luo, S., & Lin, J. (2025). Modeling teacher education students’ adoption of large language
models through an extended technology acceptance framework. Scientific Reports, 15.
https://doi.org/10.1038/s41598-025-03298-9

Gough, D., Oliver, S., & Thomas, J. (2017). An introduction to systematic reviews (2nd ed.). SAGE Publications.

Hennebry, M., & Gao, X. (2018). Interactions between medium of instruction and language learning motivation.
International Journal of  Bilingual Education and Bilingualism, 24, 976-989.
https://doi.org/10.1080/13670050.2018.1530190

Hossain, S. (2026). The Reliance Negotiation Framework: A Dynamic Process Model of Student LLM
Engagement in Academic Writing. ArXiv, abs/2604.16772. https://doi.org/10.48550/arxiv.2604.16772

Hu, Y., Li, X., Wang, Y., Liu, S., & Cheong, K. (2024). Students Rather Than Experts: A New Al For Education
Pipeline To Model More Human-Like And Personalised Early Adolescences. ArXiv, abs/2410.15701.
https://doi.org/10.48550/arxiv.2410.15701

Li, K., Lun, L., & Hu, P. (2025). Exploring student perceptions of language learning affordances of Large
Language Models: A Q methodology study. Education and Information Technologies, 30, 13691-13711.
https://doi.org/10.1007/s10639-025-13362-6

Loi, N. (2021). VIETNAMESE HIGH-SCHOOL TEACHERS’ PERCEPTIONS OF TPACK IN TEACHING
ENGLISH AS A FOREIGN LANGUAGE. European Journal of Education Studies.
https://doi.org/10.46827/ejes.v8i4.3693

Lu, C,, Lee, J. C., & Gu, M. (2025). Integrating digital technologies into teaching: A study on pre-service language
teachers’ perceptions and practice. Education and Information Technologies, 30, 19537-19557.
https://doi.org/10.1007/s10639-025-13511-x

Meirovitz, T., Russak, S., & Zur, A. (2022). English as a foreign language teachers’ perceptions regarding their
pedagogical-technological knowledge and its implementation in distance learning during COVID-19.
Heliyon, 8, e09175. https://doi.org/10.1016/j.heliyon.2022.e09175

DOI Number: 10.5281/zen0do.21359537 E-Mail: adeduxian@gmail.com Website: www.educarepublication.com 591




AD EDUXIAN JOURNAL

A Quarterly Multidisciplinary Blind Peer Reviewed & Refereed Online International Journal
Google Scholar Indexing PIF: 1.048(I120R), 3.125 (IIFS) & 3.8(SJIF)

Vol (3), Issue (2), April-June 2026 ISSN: 3048-7951

Metzner, O., Wang, Y., Symes, W., Huang, Y., Keller, L., De Melo, G., & Lazarides, R. (2025). A process-oriented
perspective on pre-service teachers' self-efficacy and their motivational messages: Using large language
models to classify teachers' speech. The British Journal of Educational Psychology, 95, S73-S97.
https://doi.org/10.1111/bjep.12779

Mishra, P., & Koehler, M. J. (2006). Technological pedagogical content knowledge: A framework for teacher
knowledge. Teachers College Record, 108(6), 1017-1054. https://doi.org/10.1111/1.1467-
9620.2006.00684.x

Myung, J., Lim, H., Oh, H., Jin, H., Kang, N., Ahn, S.-Y., Hong, H., Oh, A., & Kim, J. (2025). When Scaffolding
Breaks: Investigating Student Interaction with LLM-Based Writing Support in Real-Time K-12 EFL

Classrooms. Proceedings of the 2026 CHI Conference on Human Factors in Computing Systems.
https://doi.org/10.1145/3772318.3791517

Nygren, T., Samuelsson, M., Hansson, P., Efimova, E., & Bachelder, S. (2025). Al Versus Human Feedback in
Mixed Reality Simulations: Comparing LLM and Expert Mentoring in Preservice Teacher Education on

Controversial Issues. International Journal of Artificial Intelligence in Education, 35, 2856-2888.
https://doi.org/10.1007/s40593-025-00484-8

Pan, X., & Chen, W. (2021). Modeling Teacher Supports Toward Self-Directed Language Learning Beyond the
Classroom: Technology Acceptance and Technological Self-Efficacy as Mediators. Frontiers in
Psychology, 12. https://doi.org/10.3389/fpsy2.2021.751017

Romero, P. F., Fung, K. N. N., Rong, G., & Cowley, B. (2025). Structured human-LLM interaction design reveals
exploration and exploitation dynamics in higher education content generation. NPJ Science of Learning,
10. https://doi.org/10.1038/s41539-025-00332-3

Shahzad, M. F., Xu, S., & Zahid, H. (2024). Exploring the impact of generative Al-based technologies on learning
performance through self-efficacy, fairness & ethics, creativity, and trust in higher education. Education
and Information Technologies, 30, 3691-3716. https://doi.org/10.1007/s10639-024-12949-9

Tlili, A., Shehata, B., Adarkwah, M., Bozkurt, A., Hickey, D., Huang, R., & Agyemang, B. (2023). What if the
devil is my guardian angel: ChatGPT as a case study of using chatbots in education. Smart Learning
Environments, 10, 1-24. https://doi.org/10.1186/s40561-023-00237-x

Tseng, Y.-C., & Lin, Y.-H. (2025). Enhancing digital competency in EFL teacher education: Investigating
graduate-level student teacher's design and implementation of digital materials. Res. Pract. Technol.
Enhanc. Learn., 21, 12. https://doi.org/10.58459/rptel.2026.21012

Wang, Q. (2025). EFL learners’ motivation and acceptance of using large language models in English academic
writing: an  extension of the UTAUT model. Frontiers in  Psychology, 15.
https://doi.org/10.3389/fpsyg.2024.1514545

DOI Number: 10.5281/zen0do.21359537 E-Mail: adeduxian@gmail.com Website: www.educarepublication.com 592




AD EDUXIAN JOURNAL

A Quarterly Multidisciplinary Blind Peer Reviewed & Refereed Online International Journal
Google Scholar Indexing PIF: 1.048(I120R), 3.125 (IIFS) & 3.8(SJIF)

Vol (3), Issue (2), April-June 2026 ISSN: 3048-7951

Xie, X., Yang, X., & Cui, R. (2025). A Large Language Model-Based System for Socratic Inquiry: Fostering Deep
Learning and Memory Consolidation. 2025 14th International Conference on Educational and Information
Technology (ICEIT), 52-57. https://doi.org/10.1109/iceit64364.2025.10975940

Xu, T., & Xiong, Y. (2026). Multidimensional determinants of generative Al acceptance in foreign language
education. Scientific Reports, 16. https://doi.org/10.1038/s41598-026-36700-1

Zaimoglu, S., & Dagtas, A. (2025). Empowering minds and fostering inclusion: ELT graduate students’
experiences with critical pedagogy. Frontiers n Psychology, 16.
https://doi.org/10.3389/fpsyg.2025.1678565

Zhang, L., & Zhang, W. (2024). Integrating large language models into project-based learning based on self-
determination theory. Interactive Learning Environments, 33, 3580-3592.
https://doi.org/10.1080/10494820.2024.2446535

Zhang, M. (2025). Optimizing academic engagement and mental health through Al: an experimental study on
LLM integration in higher education. Frontiers in Psychology, 16.
https://doi.org/10.3389/fpsyg.2025.1641212

DOI Number: 10.5281/zen0do.21359537 E-Mail: adeduxian@gmail.com Website: www.educarepublication.com 593




